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ABSTRACT— Evaluations through written exams are one of the most important processes to move to other grades
and levels of studies for students whether in primary, secondary of higher education education. It is important to
understand the processes by which evaluation goes by in order to optimize it, improve it and engineer better of its
systems. For this, the paper presents an interesting case study dealing with the aspects of the process of evaluation of
students in undergraduate programs. The case presents some issues, occurring during examination phase, faced by
both students and a teacher and the scenario leading to the resolution of these problems. The case study shows that
during examination phase, there can be some resistance by the students to undergo examination and thus this issue
has to be resolved. The results of this case study lead to the conclusions that this challenge of examination resistance
can be resolved at the short-and long-term by the implication of both sides of the examination process; From one side,
the students and their leader, and from the other side the administration and the teacher. The implications of the
results are that motivation to success and awareness about the importance of examination are the two key success
factors for the on-going process of an examination.
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1. INTRODUCTION

The higher education is composed of various types of systems and approaches leading to the development of students,
teachers and education administration for the objective of continuous development of the economic and cultural
environments. One of the most important part of higher education is the examination of a learning process that occurs in
the middle or at the end of a course. Nowadays, with the development of higher education practices, examination is
replaced by a more focused term that is assessment. According to [1], the term assessment is linked to both sides of
higher education —teachers, institutions and students, and it is also sometimes substituting evaluation because this latter is
also used to evaluate assessments. The information about the term assessment is taken from the research of [1], they state
that assessment includes examination, quizzes and exercises and was associated with these terms in the 1970s.
Assessment is also to measure effectiveness of institutions and teachers and not only students and learners. According to
[2], the academic world and learners tend to consider the student assessment as a measurement tool rather than an
evaluation of skills and excellence and this call for the use of better assessment tools that can be derived from the
business and art sectors. Also, there are other assessment methods as self-assessment and co-assessment that are
evaluated by students and that have positive features [3].

In the case of examinations, the teachers use comprehensive types of examinations techniques as multiple-choice
questions —mostly referred to written examinations [1] and other types of examination methods. Also, the assessment
type —examination- goes through a specific process in which certainly various types of factors play a major role for its
optimal engineering and development. The question is what factors are influencing this examination process and more
precisely what challenges and obstacles can slow down this process. Thus, the aim of the paper is to present a case study
of an examination process and to analyze it to derive the factors influencing the examination process and its resistance.
The next section presents a literature review on the assessment approaches and methodologies, the third section describes
the research framework that is explaining in more details the reason behind the study, the fourth and fifth section present
the results and the discussion with implications for examination process in higher education, and the final section
presents a derived model from the results and some conclusions.

2. LITERATURE REVIEW

The assessment process is composed of various systems and approaches that are continuously developed and
improved for higher education high performance. There are various research dealing with the aspects of assessment
approaches and thus providing specific strategies and methods for the improvement of assessment in higher education
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[4;5]. According to [6], it is important for academicians to understand that assessment methods are an entire part of the
learning process and that they have to develop the necessary skills to move from theoretical studies to practical classroom
actions. Also, it is also important that the teachers, within their own context of teaching and learning processes, focus on
the provision of assessments for a higher level of thinking skills [6]. That is, to provide understandable, a bit complex,
and not too easy assessments. The research of [7] propose various assessment methods that are widely used in specific
sectors; the written and computer-based simulations, oral examination, and live simulations. And [8] develop a structured
method with specific standards to facilitate to students the understanding of the assessments criteria and processes based
on explicit and tacit knowledge transfer methods; The focus on explicit knowledge sharing among staff and students
concerning the assessments is sometimes useless and needs to be combined to socialization in order to facilitate the
further understanding of assessments criteria and standards [8]. .

Besides, the combination of different assessment forms motivate students to be more responsible and reflective and
can be used in different manners in higher education [9]. For instance, the self-assessment can be beneficial for the
formative assessments and co-assessment for the summative ones [9]; co-assessment is sometimes related to self-
assessments [9] and it means that students can evaluate their learning processes but allowing staff to control final
assessments [10]. Concerning examination types of assessment, according to [11], there is a difference among
coursework and examination assessment students’ performances. Thus, this leads to the increase of interest toward the
understanding of the different types of assessment and the students performances. Also, according to [1], validity and
reliability in examination processes is very important; in examination, the reliability should not be based on the unique
objective of acquiring correct answers and it is based on the level of tolerance of the teacher. Also, validity has various
types as content validity that means to which extent the test measures the supposed content, or predictive validity leading
to the measurement of the future performance. According to [12], the evaluation process is a matter of motivation and
value judgment; it has the objective of recordkeeping in order to provide grades to the students, and evaluation is made
by the students to judge their own capacities or by the administration for the development of the transcripts for instance;
Also, the teachers evaluate information of the assessments to analyze their own pedagogical processes.

There is also the summative assessments of teaching that are another method of assessment; According to [13], it is
considered as a little obstacle to the autonomy of teachers, leading to speculative critics and it is unable to measure
teaching processes. Also, these assessments are though providing feedbacks on the courses and teaching and are an
interesting tool showing the quality of teaching and supporting the involvement of students in the improvement of quality
learning [13]. Also, it is to mention the difference among the summative types of assessments and formative ones in that
the firsts are not automatically the sum of the seconds because they differ in criteria judgements and information focus
[14]. Formative assessment is criterion-referenced and thus take into consideration the stage of skills and specific
learning content reached by the students, whereas the summative assessments means the sum of evidences and not a set
of judgements, and the description of the overall learning achieved at a certain time.

The formative assessments are divided into two types that are the planned and interactive assessments; the first one is
based on the interpretation and observation of the assessment by the teachers and then taking action, whereas the second
is related to the recognition and responding, and carried out within some groups of students [15]. Also, criteria of
formative assessment are set by both staff and students [9]. According to [16], formative assessments are not often
understood in higher education because research on this subject was lacking and the author states through a conceptual
framework that the students’ discipline of studies, the level of student intellectual development and knowledge sharing
concepts are important for the development of these types of assessments. Also, following this research, [17] state that
formative assessments and self-regulated learning are two concepts that should be linked to empower the capacities of the
students to regulate by themselves their behavior, thinking and motivation during the learning process.

3. RESEARCH FRAMEWORK

The examination type of assessment is one of the most important systems in higher education. It is composed of
various types of examinations as multiples choice questions, short essays and others. According to [18], the students
learning process is based on the assessment methods used and vice-versa. Also, the students prefer MCQ exams to essays
but they do not favor them when there are better evaluation methods [18]. According to [19], the existing assessment
methods are calling for the generation of new types based on more complex criteria for a better evaluation of the
performance. Also, the students have different perceptions on the importance of the multiple choice questions and essays
examination in regard to the learning approaches and processes. That is, the students consider that in multiple choice
questions examinations, they use light learning approaches and that MCQ evaluate low levels of learning processes in
contrast to the essays examination [20]. Also, it is to consider that students play a major role in the improvement of the
assessment methods [21]; peer-assessment made by students is similar to teacher marks when judgment is based on
understood criteria, and it is similar to faculty assessment when academic products and processes are rated [22].

Besides, according to [23], students tend to choose modules of learning in higher education programs according to the
involved assessment and that obviously some assessments are difficult. And if the performance varies from one student
to the other, the support provided to the students need to be personalized according to the problem they face in
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assessment task. The research of [24] through the analysis of a large set of course-experience questionnaires filled by the
students and that are assessments for learning, state that student experience is based on staff support, module design and
active engagement. Also, the research of [25] uses a framework to understand assessment utilities and to enable
compromise and trade-off in examination practices. According to [11], examination types of assessment do not lead to
high performance of the students, however, [23] demonstrate that the student performance is depending at the same time
on various types of assessment as examination and coursework. The research of [26] states that, in order to improve
students’ performance, classroom assessment need to be seriously taken into consideration; to invest in assessment of
learning, to start programs to make available the necessary resources for teachers, to provide professional development
programs to teachers concerning assessment, to change licensing standards about certifications to show there is
competences in assessment.

IT ressources for

examination

Examination
process

Students’
improvement of
examination

process

Teachers’
examination
problem-solving

Figure 1: Factor impacting on the examination process improvement

From the literature review and the research framework, we can see that various research focalize on the performance
aspects of the students according to the learning processes and assessment types stating that performance do depend on
various factors as the number of assessment types, the type of personalized support and the impact of learning processes.
This means that there are various factors in higher education impacting on assessmenteffectiveness. For instance, it is to
mention that there can be quality issues in higher education as lack of resources whether IT-based or organizational-
based affecting course classes, their courseworks and examinations processes and obviously affecting the learning
process of the students. (Figure 1).

Proposition 1: The low quality level of examination is mainly due to the lack of resources and quality of learning
process of the students

Also, more precisely, the focus is on the behavior of the students during examination process that can slow down the
on-going process of examination and on the behavior of the teachers and administration to overcome this. Also,
according to [26], academic learning is not only a matter of grading and assessment, and accumulation of knowledge but
it also has the objective of achieving excellence in a discipline. Academic learning is an ambiguous process that has at
the beginning clear objectives but that through progressive steps develops toward the creation of more elaborated
strategies and actions, and toward the monitoring of the gaps among actual status and the desired to be situation [27]
(Figure 1).

Proposition 2: The teachers continuously acquire the necessary capacities to solve examination process resistance.

The term resistance is used “to define the various behaviors of the students slowing down or leading to the decrease
in efficiency of an examination process and the different solutions proposed by them and the teachers to overcome the
issues an challenges” (Figure 1). According to [17], self-regulation of students is a process by which students goes
beyond learning practices in higher education and acquire capacities to regulate their own education based on cognitive,
behavioural and motivational aspects.

Proposition 3: The students can play a major role in the improvement of the examination process.
Thus, the research frames the following research questions:

e What is resistance to examination?

e What the reasons for resistance to examination are?

e What are the possible solutions to this resistance?
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4. RESEARCH METHOD

The research uses a case study to answer the research questions on resistance to evaluation. The case study research
method is an empirical research investigating on a phenomenon within its real-life context [28]. Also, since this case
study is in the context of education, the research also uses the evidence-based practice that is a methodology leading to
decision-making based on evidences and on the subject of the study characteristics, situations and preferences [29]. Also,
in education studies, the case study approach is used to facilitate the understanding of learning and assessment [6].

Table 1: Data collection method

Place of Classroom Administration Auditorium
assessment

Data - Discussion - Email - Written notes
collection - Observations - Discussion - Discussion

method - Written notes - Written notes - Observations

Units of Students, teacher Administrator, teachers, Students and teachers
analysis students

The data collection method was based on synchronous and asynchronous processes in which data about the situation
were recorded according to each occurring event (Table 1); The major unit of analysis were the students, the teachers and
the administration of the higher education institution. The data collection method is based on the interactions of the
discussions, taking place in different locations as in the examination auditorium, the administration offices and the
classroom, occurring at a face-to face or I1T-based manner among the researcher and the teacher, the students and the
administration, and the observations of the researcher during these interactions; The data were collected through hand-
written notes and usage of emails’ contents.

5. RESULTS
5.1 The context of the case study

The examination process is undertaken to assess the capacities of the students of a specific module’s two courses
‘organized during the spring semester of the academic year 2012-2013. The students are in their 1st year of an
undergraduate program of civil engineering in a higher education institution majorly focusing on engineering aspects of
the environment and they are 75 students. The courses in this module, that consists in lectures, exercises, assignments
and discussions were in a period of 10 to 12 weeks and related to the learning and understanding of innovation and
design methods. The objectives of the module is to build the capacities of the students in innovation and creativity for
their final engineering project, their on-going higher education and their future jobs.

The module assessment system is including three types of important grading elements that are a mid-term exam,
group and individuals exercises and course works — written exercises and software-based simulations and practical
experiments, and final projects. With the administration and the students, the mid-term exam was agreed on to be on the
middle of the 10-12 weeks and at this time the necessary information about the date, time, and room for the examination
was provided to the students and the type of examination as well. This latter is a multiple-choice questions exam of
1h50min with the answers corresponding to the choice of some specific words or sentences and the development of two
or three short essays. Also, there are two exam sheets because the examination is on the two courses in the module;
innovation management and design methodologies.

5.2 The problem of the exam: resistance to examination

The exam was scheduled on a wednesday from 8h to 10h in a large auditorium to fit the number of the module
students and thus it provides them with enough space for concentration and orientation. After the organization of the
auditorium classroom tables and desks, the teacher started distributing the exam copies to the students and then provided
some final explanations about the exam as the time allowed for exam fill-in and she also answered the general students’
questions about the exam (Figure 4); For instance, one student mentioned that one multiple-choice question was repeated
and thus she informed all the students about this or another student required explanations about a question and the
teacher clarified it.

e As another first reaction to the exam copies, the students were surprised by the type of exam eventhough they were
already informed about the multiple choice questions type of exam; at the beginning of the module, the program was
stating that there would be three types of assessment: courseworks, MC and short essays exam and a final project.

Asian Online Journals (www.ajouronline.com) 73




Asian Journal of Education and e-Learning (ISSN: 2321 — 2454)
Volume 02 — Issue 01, February 2014

The teacher also reminded the students , during various class meetings, about the assessment system since some
students were starting to ask for more details about it. After a while during the examination process, some started
literally shouting about their uncapacity to answer the questions for the following reasons (Figure 2; 4):The exam is
too long; The time for assessement is too short.

e The exam is too difficult; The studentsdo not understand the questions.

e There is too many noise, we cannot write; he shouting of the students is disruptive for everyone.

Exam lenght

S ——

Exam difficulty

p— —————

Exam environment
conditions

Figure 2: The factor leading to examination resistance

The teacher remembered that during the courses’ classes, there were delays in doing the courseworks and practical
experiments which affect the students’ learning process level and can lead to a lack of knowledge assimilation. The main
reason for this was that the students were either absent from class or that they did not have computers —various
courseworks was on the computer.

At a certain point during examination process, the students decided to stop fill-in the exam and about half of them
wanted to leavethe classroom. The teacher used some arguments to convince them to finish the exam(Figure 3; 4):

e The questions are related to the classroom course only; There is no out of course topics in the exam sheet

e Multiple choice questions are a method of examination that facilitates to students and teachers the evaluation
process.

e The students are allowed to have more than 1h50 min to fill-in the questionnaire.

Exam time extension

MCQ utility for teachers and
students

( Exam focus on courses content

Figure 3: Factors for overcoming examination resistance

Some of the students were convinced to continue fill-in the multiple choice exam, but some continued shouting
because they lost the exam sheet in the crowding situation. Fortunately, the teacher had additional exam sheets and re-
distributed them to these students. At the same time, hearing the shouting, some other teachers entered the exam
auditorium and attempted to quiten the students. ; This process of additional teachers helped in the examination process
development After a while, the supporting teachers left the auditorium and the students’ protest started again. The teacher
proceeded with the same arguments to convince the students to finish the exam (Figure 3).
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Figure 4: Examination resistance process

5.3 Half-way to the solution: completing the exam

After 1h50 min, most of the students completed the exam but they refused to return the exam to the teacher. The
students were frightened again worried about teachers exam marks because of the factors of examination resistance
(Figure 2) Themost important statement of the students was: ‘“We would like the teacher to consider this evaluation as an
exercise or practical experiment and to consider the final project as the only major evaluation method.’. The teacher
responded that: ‘the syllabus explicitly mention the share of each of the three parts of the courses’. Nevertheless, the
students did not return the exam sheets to the teacher and left the classroom. (Figure 4).

At the administration office, on the one hand, the teacher required a sanction and the recovery of the exam sheets.
And on the other hand, the students required to cancel the exam and to consider only the final project as the major
evaluation. The administration contacted the responsible of the class asking for a report about the situation and also to
return the exam sheets. The responsible of class promised to convince the students to return all exam sheets by next
week; The responsible of the class is one of the students elected each year by all the students in order to represent them in
front of the administration and the teachers. For this latter, this was not very ethical but still acceptable.In the meantime,
the teacher continued the classes courses with the students and tried various times to have other explanations and reasons
for this resistance. The students were still giving the same explanations (Figure 2).

5.4 The final solution to the problem

The classes last after the exam about 4-5 weeks and the discussion about the final project was starting. And during
one of the classes course, the teacher mentioned again the exam issue:

e The teacher has confidence in the capacities of the students in answering the questions; This is an argument to lower
the students’ worry about the teachers exam marks.

e The multiple choice questions is not difficult as the students have started understanding more deeply the subject
matter of the entire module; This is confirming that the exam content is not out of courses’ topics.

e The grading systems require to have an evaluation assessment of the exam; This is to remind again about the rules of
the syllabus.

Finally, after two weeks from the exam, onestudent decided to return the exam sheet to the teacher. The other
students also started consecutively and progressively to return the exam sheets. The responsible of the class was in
charge of collecting an giving back the exam sheets to the teacher. The teacher concluded that this exam sheet recovery
was thank to the administration authority and self-regulation of the students.
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6. DISCUSSION

The results of this case study show that through a long-term negotiation among the administration, teacher, and

students, these latter finally decided to return the exam sheets to the teacher. This case study of resistance to examination
shows that various factors can be considered to overcome this scenario of resistance. These latter can also be defined as
the obstacles occurring during an examination process and their solutions. In this case, it is interesting to see the different
factors of resistance:

First, the students’ perception of the multiple choice question. The students considered the type of questions as
difficult; they considered they have a lack of capacities in answering the questions.

Second, they did not consider the conditions in which the exam is taking place as satisfying; the noise of other
students and the auditorium. It is to mention that the lack of quality in the examination method as for instance the
lack of electronic evaluation tools that can be one of the important conditions for a good quality examination
process.

Third, they considered that there was not enough time for the length of the exam.

Fourth, in order to resolve their own disappointing situation, they agreed to identify the exam as a coursework
instead. That is, to consider the exam as a coursework and to include it in the coursework mark.

From another side, the teacher’s perception of the resistance to examination wasalso interesting. The teacher through

discussions and dialogue, with the students and the administration, attempted to overcome the resistance process:

First, the teacher insisted on the exam validation through negotiation because of the grading systems in the syllabus;
the teacher considers this system as fair and contributing to the development of the capacities of the students.

Second, the teacher considered various factors for to negotiate with the students to increase their perception of the
benefits of the exam. They mentioned the easiness of the exam because it is only courses content, the increasing
capacities of the students during course period to understand the content of the exam, and the importance of self-
confidence of the students.

Third, the teacher decision to provide more time for the examination process was also a strategic element, considered
at that moment as more appropriate, to further slow-down learning process evaluation of the students, to decrease
stress related behaviors of the students and to allow them to provide less efforts in examination.

6.1 Implication to higher education examination

The results and discussion of the study highlights an important issue during examination process and provide a

derived solution so to resolve the problem. The paper thus derives from the case study several implications to higher
education examination as follows:

First, it is important to take into consideration the resources put in place for the organization of the examinations
periods; This can affect the concentration of the students during exams and the evaluation of their learning process.
It is to mention that computer-based simulations can be a strategic tool for the improvement of examination process
and assessment methods.

Second, it is not to deny or neglect the opinion of the students’ on the examination process in order to resolve the
problem occurring at that stage. In fact, the students’ assessment of the learning and examination process can lead to
the identification of new ideas and to the improvement of the teachers’ and students’ self-assessments methods. The
engineering of high technological-based systems and techniques for both assessment and examination can play a
strategic role in the development of higher education.

Third, it is to consider the continuous devotion of the teachers and administration for the problem-solving in the
examination process; The assessment and evaluation process is a part of the education engineering and development
and thus have a share in the education reforms. The engineering of advanced methodologies of assessment and
examination is a strategic plan to adopt for the development of higher education in which the focus is on people,
organizations and technologies.

Fourth, it is to take into consideration the education program and module under which the examination process is
taking place. The learning process and learning approaches used by the students in the different contexts can impact
the behavior of students in examination and assessment process.
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6.2 A model of processes of examination and assessments in higher education
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Figure 5: A model of examination of learning processes and principles that develop in students self-regulations and self-

assessment

The results of the study lead to the development of a model of examination of learning process and principles that

develop in students self-regulations and assessment capacities (Figure 5). In this model, everything starts with:

The academic tasks set by the teacher during the module classes that consists of courses, courseworks, and
examinations. The students assist to the module based on the education program set by the administration and of
course supported by the motivation of the students to learn new information and knowledge, based on the thinking
capacities of the students to enter into a new learning process that has tasks as the assignments and examinations.

Then, in the examination process, strategic knowledge —logistics of examination- is used by the teacher in order to
organize the event and fill-in the gap of objectives of assessment among the students and the teachers. It is not easy
to determine explicitly from the beginning the objectives of an education programs even through the elaboration and
explanation of the curriculum and syllabus. Thus, various types of knowledge from tacit to explicit knowledge need
to be used progressively. Following the student learning outcomes during examination, there might be some
differences in objectives among teachers and students. The students goals might be unclear at the beginning of the
examination because of the level of strategic knowledge used but still clearly to pass the exam. The gap between the
teachers objectives and the students objectives might be very low; the teachers would like to get back the exams at
the end of the examination.

If there is appearance of resistance among students on examination process (Figure 5), this means that there is a large
gap among the objectives of the teacher and the students and that students started a self-assessment process during
examination because of their level of learning process and approaches.

These changes in examination process lead from another side to observed outcomes of the teacher. These outcomes
can be related to the students’ level of motivation and learning process or level of perception of importance of the
examination process and are the first teacher diagnosis of resistance to examination.

Then, based on the self-assessment and teachers’ outcomes, the formative assessment is leading to the modifications
of the examination process in order to fill-in the gap among the objectives of the students and teachers; not enough
time so time extension, no out of course topics and utility of MC questions so easiness to complete the exam and
enough capacities to complete the exam

And in order to further align the objectives of the students and the teachers, the students can decide to increase their
motivation and their perception of the importance of examination during examination process and reduce resistance
through self-regulation; to consider the exam as a course work, then to accept rules of the syllabus. .

Thus, at this stage, the formative assessment and self-regulations of the students lead to changes in the strategies of
the examination process and now this strategy is based on both the objectives of students and teachers that are
encouraging the examination process achievement; these combined efforts can be considered as a co-assessment of
the examination process; involvement of administration, teacher sanction requirement, involvement of the students’
responsible .
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o Finally, the co-assessment of the students result in a summative assessment leading to the final accomplishment of
the examination process; return of the examination and ethical issue of the exam return time.

7. CONCLUSIONS AND FUTURE WORK

Following on this research, the focus of the paper is to further develop on the behavior of the students and teachers
during the examination process, the factors leading to their performance in examination and the impact of learning
process during examination. The research results show that there are some challenges appearing during examination
process that can be considered as a start of an assessment of the examination method, the learning method, the teaching
method and the resources put in place for the learning process, and that teachers and students interactions during this
process lead to the resolution of these challenges through the creation of other assessment processes. The interactive
assessments and their analysis lead to problem-solving and improvement of the examination process. The research
concludes that the assessment processes is a complex strategic practice in which various assessment methods can be
intertwined, occurring at the same time and impacting one on the other even at the same time (Figure 5;6);The
assessment of students, teachers and learning methods can occur and impact on each other at the same time. These
concurrent aspects of assessments has the objective of continuous improvement of the learning process of the students
from one side and the teaching capacities from the other side, and the resources put in place for both of them.

Teachers
assessment

Ressources

assesmer

Learning processes
optimization

Figure 6: The concurrent role of different types of assessment methods

As a future research, there can be first a more detailed research on the challenges in the examination process in other
contexts of learning in higher education in order to compare them with the actual research. The future research can be on
the analysis of other practices in examination process and compare their principles with the results derived from the
actual research. Second, as a future research, there can be a more focused research on the quantitative aspects of the
factors and principles of the assessments and examination process to gather more evidence and to show the different
levels of significance of the various challenges and obstacles occurring at the students’ assessment process. Third, there
can be a future research and development of new trends in examination processes and assessments as the development
and engineering of information and technologies-based systems and methodologies for the examination processes and the
assessments in these contexts of higher education.

8. ACKOWLEDGEMENT

We would like to thank the students’ of the examination and module’s courses of this academic year 2012-
2013 and the civil engineering department, its administration and the teachers that were the major actors of this
scenario of resistance to examination process and its resolution.

9. REFERENCE

[1] Heywood, J. (2000), Assessment in higher education: Student learning, Teaching, Programmes and Institutions, Jessica Kingsley
Publishers. URL:

Asian Online Journals (www.ajouronline.com) 78




Asian Journal of Education and e-Learning (ISSN: 2321 — 2454)
Volume 02 — Issue 01, February 2014

http://books.google.co.ma/books?hl=en&Ir=&id=4bn83L0gURQC&0i=fnd&pg=PA7&dg=Heywood,+J.+(2000),+Assessment+in+hig
her+education:+Student+learning,+Teaching,+Programmes+and+Institutions, +Jessica+Kingsley+Publishers.&ots=STZsUqsk As&sig=
3xisSOiltldocjiu_sYnlOWOrEw&redir_esc=y#v=onepage&q=Heyw00d%2C%?20J.%20(2000)%2C%20Assessment%20in%20higher%
20education%3A%20Student%20learning%2C%20Teaching%2C%20Programmes%20and%20Institutions%2C%20Jessica%20Kingsl
ey%20Publishers.&f=false

[2] Wolf, D., Bixby, J., Glenn Ill, J. and Gardner, H. (1991), To Use Their Minds Well: Investigating New Forms of Student
Assessment, Review of Research in Education, Vol. 17, (1991), pp. 31-74. http://www.jstor.org/stable/1167329

[3] Van den Bergh, V., Mortelmans, D., Spooren, P., Van Petegem, P, Gijbels, D. and Vanthournout, G. (2006), New assessment
modes within project-based education — the stakeholders, Studies in Educational Evaluation, Vol. 32, 345-368.
http://webh01.ua.ac.be/cello/docs/20091201171314ETLJ.pdf

[4] Palomba, C. A. and Banta, T. (1999), Assessment Essentials: Planning, Implementing, and Improving Assessment in Higher
Education. Higher and Adult Education Series. Jossey-Bass, Inc., Publishers, San Francisco, CA.

[5] Brown, S. and Glasner, A. (1999), Assessment Matters in Higher Education: Choosing and Using Diverse Approaches. Open
University Press Philadelphia, PA.

[6] Stefani, L. (2004-05), Assessment of student learning: promoting a scholarly approach, Learning and Teaching in Higher
Education, Issue 1, pp. 51-66.
https://www.york.ac.uk/media/staffhome/learningandteaching/documents/keyfactors/Conditions_under_which_assessment_support_st
udents'_learning.pdf#page=53

[7] Swanson, D.B, Norman, G.R. and Linn, R.L. (1995), Performance-based assessment: Lessons from the health professions,
Educational Researcher, Vol. 24, N. 5, pp. 5-11. http://edr.sagepub.com/content/24/5/5.refs

[8] Rust, C., Price, M. and O’Donovan B. (2003), Improving students’ learning by developing their understanding of assessment
criteria and processes, Assessment and Evaluation in Higher Education, Vol. 28, Issue 2, pp. 147-164.

[9] Dochy, F., Segers, M. and Sluijsmans, D., (1999), The use of self-, peer and co-assessment in higher education: A review, Studies
in Higher Education, Vol. 24, Issue 3.

[10] Hall, K. (1995), Co-assessment; participation of students with staff in the assessment process. A report of work in progress. 2™
European Electronic Conference on Assessment and Evaluation.

[11] Yorke, M., Bridges, P. and Woolf, H. (2000), Mark Distributions and Marking Practices in UK Higher Education: Some
Challenging Issues, Active Learning in Higher Education, vol. 1, no. 1, pp. 7-27.

[12] Astin, W. A. and Antonio, A.L. (2012), Assessment for excellence: The philosophy and practice of assessment and evaluation in
higher education, Rowman and Littlefield, Thornbury Road, Plymouth, UK.

[13]Surgenor, P.W.G. (2011), Obstacles and opportunities: addressing the growing pains of summative student evaluation of teaching,
Assessment & Evaluation in Higher Education, Vol. 38, Issue 3, pp. 363-376.

[14] Harlena, W. and James, M. (1997), Assessment and Learning: differences and relationships between formative and summative
assessment, Assessment in Education: Principles, Policy & Practice, Volume 4, Issue 3, pp. 365-379.

[15] Cowie, B. and Bell, B. (1999), A Model of Formative Assessment in Science Education, Assessment in Education: Principles,
Policy & Practice, Vol. 6, Issue 1, pp. 101-116.

[16] Yorke, M. (2003), Formative assessment in higher education: Moves towards theory and the enhancement of pedagogic practice,
Higher education, Vol. 45, Issue 4, pp. 477-501.

[17] Nicol, D.J. and Macfarlane-Dick, D. (2006), Formative assessment and self-regulated learning: a model and seven principles of
good feedback practice, Studies in Higher Education, Vol. 31, No. 2, pp. 199-218.
http://www.lyderiulaikas.smm.lt/Atsisi% C5%B3sti%20failus:/article/1044/Formative%20assessment%20and%20sel f-
requlated%20learning.pdf

[18] Struyven, K., Dochy, F. and Jansses, S. (2005), Students’ perceptions about evaluation and assessment in higher education: a
review, Assessment and Evaluation in Higher Education, Vol. 30, Issue 4, pp. 325-341.

[19] Linn, R. L., Baker, E.L. and Dunbar, S.B. (1991), Complex, Performance-Based Assessment: Expectations and Validation
Criteria, Educational researcher, Vol. 20, N. 8, pp. 15-21

[20] Scouller, K. (1998), The influence of assessment method on students' learning approaches: Multiple choice question examination
versus assignment essay, Learning and Teaching in Higher Education, Vol. 35, Issue 4, pp 453-472.

[21] Falchikov, N. (2013), Improving assessment through student involvement: Practical solutions for aiding learning in higher and
further education, Routledge Falmer, New York.

[22] Falchikov, N. and Goldfinch, J. (2000), Student Peer Assessment in Higher Education: A Meta-Analysis Comparing Peer and
Teacher Marks, Review of Educational Research, Vol. 70, pp. 3287-322.

[23] James, D. and Fleming, S. (2004-05), Agreement in Student Performance in Assessment, Learning and Teaching in Higher
Education, Issue 1, 2004-05 pp. 32- 50.

[24] McDowell, L., Wakelin, D. and Montgomery, C. and King, S. (2010), Does assessment for learning make a difference? The
development of a questionnaire to explore the student response, Assessment & Evaluation in Higher Education, Vol. 36, Issue 7, pp.
749-765.

[25] Van der Vleuten, C.P.M. (1996), The assessment of professional competence: Developments, research and practical implications,
Advances in Health Sciences Education, Vol.1, pp. 41-67.

[26] Stiggins, R.J. (2002), A special section of assessment: Assessment crisis: The absence of assessment for learning, Phi Delta
Kappan, Vol. 83, N. 10, pp. 758-765.

[27] Sadler, D. R., (1983), Evaluation and the Improvement of Academic Learning, The Journal of Higher Education, Vol.54, N. 1,
pp.60-79.

[28] Yin, R. K. (2009). Case study research: Design and methods. California: SAGE Publications.

[29] Melnyk. B.M. & Fineout-Overholt, E. (2005). Making the case for evidence-based practice. Philadelphia: Lippincott Williams &
Wilkins.

Asian Online Journals (www.ajouronline.com) 79



http://books.google.co.ma/books?hl=en&lr=&id=4bn83L0gURQC&oi=fnd&pg=PA7&dq=Heywood,+J.+(2000),+Assessment+in+higher+education:+Student+learning,+Teaching,+Programmes+and+Institutions,+Jessica+Kingsley+Publishers.&ots=STZsUqskAs&sig=3xisSOiltIdocjiu_sYnl0W0rEw&redir_esc=y#v=onepage&q=Heywood%2C%20J.%20(2000)%2C%20Assessment%20in%20higher%20education%3A%20Student%20learning%2C%20Teaching%2C%20Programmes%20and%20Institutions%2C%20Jessica%20Kingsley%20Publishers.&f=false
http://books.google.co.ma/books?hl=en&lr=&id=4bn83L0gURQC&oi=fnd&pg=PA7&dq=Heywood,+J.+(2000),+Assessment+in+higher+education:+Student+learning,+Teaching,+Programmes+and+Institutions,+Jessica+Kingsley+Publishers.&ots=STZsUqskAs&sig=3xisSOiltIdocjiu_sYnl0W0rEw&redir_esc=y#v=onepage&q=Heywood%2C%20J.%20(2000)%2C%20Assessment%20in%20higher%20education%3A%20Student%20learning%2C%20Teaching%2C%20Programmes%20and%20Institutions%2C%20Jessica%20Kingsley%20Publishers.&f=false
http://books.google.co.ma/books?hl=en&lr=&id=4bn83L0gURQC&oi=fnd&pg=PA7&dq=Heywood,+J.+(2000),+Assessment+in+higher+education:+Student+learning,+Teaching,+Programmes+and+Institutions,+Jessica+Kingsley+Publishers.&ots=STZsUqskAs&sig=3xisSOiltIdocjiu_sYnl0W0rEw&redir_esc=y#v=onepage&q=Heywood%2C%20J.%20(2000)%2C%20Assessment%20in%20higher%20education%3A%20Student%20learning%2C%20Teaching%2C%20Programmes%20and%20Institutions%2C%20Jessica%20Kingsley%20Publishers.&f=false
http://books.google.co.ma/books?hl=en&lr=&id=4bn83L0gURQC&oi=fnd&pg=PA7&dq=Heywood,+J.+(2000),+Assessment+in+higher+education:+Student+learning,+Teaching,+Programmes+and+Institutions,+Jessica+Kingsley+Publishers.&ots=STZsUqskAs&sig=3xisSOiltIdocjiu_sYnl0W0rEw&redir_esc=y#v=onepage&q=Heywood%2C%20J.%20(2000)%2C%20Assessment%20in%20higher%20education%3A%20Student%20learning%2C%20Teaching%2C%20Programmes%20and%20Institutions%2C%20Jessica%20Kingsley%20Publishers.&f=false
http://books.google.co.ma/books?hl=en&lr=&id=4bn83L0gURQC&oi=fnd&pg=PA7&dq=Heywood,+J.+(2000),+Assessment+in+higher+education:+Student+learning,+Teaching,+Programmes+and+Institutions,+Jessica+Kingsley+Publishers.&ots=STZsUqskAs&sig=3xisSOiltIdocjiu_sYnl0W0rEw&redir_esc=y#v=onepage&q=Heywood%2C%20J.%20(2000)%2C%20Assessment%20in%20higher%20education%3A%20Student%20learning%2C%20Teaching%2C%20Programmes%20and%20Institutions%2C%20Jessica%20Kingsley%20Publishers.&f=false
http://www.jstor.org/stable/1167329
http://webh01.ua.ac.be/cello/docs/20091201171314ETLJ.pdf
https://www.york.ac.uk/media/staffhome/learningandteaching/documents/keyfactors/Conditions_under_which_assessment_support_students'_learning.pdf#page=53
https://www.york.ac.uk/media/staffhome/learningandteaching/documents/keyfactors/Conditions_under_which_assessment_support_students'_learning.pdf#page=53
http://edr.sagepub.com/content/24/5/5.refs
http://www.tandfonline.com/action/doSearch?action=runSearch&type=advanced&searchType=journal&result=true&prevSearch=%2Bauthorsfield%3A(Dochy%2C+F.)
http://www.tandfonline.com/action/doSearch?action=runSearch&type=advanced&searchType=journal&result=true&prevSearch=%2Bauthorsfield%3A(Segers%2C+M.)
http://www.tandfonline.com/action/doSearch?action=runSearch&type=advanced&searchType=journal&result=true&prevSearch=%2Bauthorsfield%3A(Sluijsmans%2C+D.)
http://www.tandfonline.com/loi/cshe20?open=24#vol_24
http://www.tandfonline.com/toc/cshe20/24/3
http://alh.sagepub.com/search?author1=Mantz+Yorke&sortspec=date&submit=Submit
http://www.tandfonline.com/loi/caeh20?open=38#vol_38
http://www.tandfonline.com/toc/caeh20/38/3
http://www.tandfonline.com/action/doSearch?action=runSearch&type=advanced&searchType=journal&result=true&prevSearch=%2Bauthorsfield%3A(Harlen%2C+Wynne)
http://www.tandfonline.com/loi/caie20?open=4#vol_4
http://www.tandfonline.com/toc/caie20/4/3
http://www.tandfonline.com/loi/caie20?open=6#vol_6
http://www.tandfonline.com/toc/caie20/6/1
http://www.lyderiulaikas.smm.lt/Atsisi%C5%B3sti%20failus:/article/1044/Formative%20assessment%20and%20self-regulated%20learning.pdf
http://www.lyderiulaikas.smm.lt/Atsisi%C5%B3sti%20failus:/article/1044/Formative%20assessment%20and%20self-regulated%20learning.pdf
http://link.springer.com/search?facet-author=%22Karen+Scouller%22
http://link.springer.com/journal/10734/35/4/page/1
http://www.tandfonline.com/toc/caeh20/36/7

